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1
Introduction
1.1
The K–10 Curriculum

This syllabus has been developed within the parameters set by the Board of Studies NSW in its K–10 Curriculum Framework. This framework ensures that K–10 syllabuses and curriculum requirements are designed to provide educational opportunities that:

· engage and challenge all students to maximise their individual talents and capabilities for lifelong learning

· enable all students to develop positive self-concepts, and their capacity to establish and maintain safe, healthy and rewarding lives

· prepare all students for effective and responsible participation in their society, taking account of moral, ethical and spiritual considerations 

· encourage and enable all students to enjoy learning, and to be self-motivated, reflective, competent learners who will be able to take part in further study, work or training

· promote a fair and just society that values diversity

· promote continuity and coherence of learning and facilitate transition between primary and secondary schooling.

The framework also provides a set of broad learning outcomes that summarise the knowledge, skills and understanding, values and attitudes essential for all students to succeed in and beyond their schooling. These broad learning outcomes indicate that students will: 

· understand, develop and communicate ideas and information

· access, analyse, evaluate and use information from a variety of sources
· work collaboratively with others to achieve individual and collective goals

· possess the knowledge and skills necessary to maintain a safe and healthy lifestyle
· understand and appreciate the physical, biological and technological world and make responsible and informed decisions in relation to their world
· understand and appreciate social, cultural, geographical and historical contexts and participate as active and informed citizens

· express themselves through creative activity and engage with the artistic, cultural and intellectual work of others

· understand and apply a variety of analytical and creative techniques to solve problems

· understand, interpret and apply concepts related to numerical and spatial patterns, structures and relationships

· be productive, creative and confident in the use of technology and understand the impact of technology on society

· understand the work environment and be equipped with the knowledge, skills and understanding to evaluate potential career options and pathways

· develop a system of personal values based on their understanding of moral, ethical and spiritual matters.

The way in which learning in the Mathematics Years 7–10 Syllabus contributes to curriculum and to the student’s achievement of the broad learning outcomes is outlined in the syllabus rationale.

In accordance with the K–10 Curriculum Framework, the Mathematics Years 7–10 Syllabus takes into account the diverse needs of all students. It identifies essential knowledge, skills and understanding, values and attitudes. It enunciates clear standards of what students are expected to know and be able to do in Years 7–10. It provides structures and processes by which teachers can provide continuity of study for all students, particularly to ensure successful transition from Years 5 to 8 and from Years 10 to 11. It offers advice to teachers on ways of addressing the needs of students in Years 7–10 who have not achieved Stage 2 or Stage 3 outcomes.

The syllabus also assists students to maximise their achievement in Mathematics through the acquisition of additional knowledge, skills and understanding, values and attitudes. It contains advice to assist teachers to program learning for those students who have gone beyond achieving the outcomes through their study of the essential content.
1.2
Learning in Mathematics in K–10

A K–10 Mathematics Scope and Continuum that describes the content to be developed at each Stage, and for each content strand (Number, Patterns and Algebra, Data, Measurement, Space and Geometry), has been developed to assist teachers in planning for learning in Mathematics from Kindergarten to Year 10. 

The content presented in any particular Stage represents the knowledge, skills and understanding that are to be achieved by a typical student by the end of that Stage. It needs to be acknowledged that students learn at different rates and in different ways, so that there will be students who have not achieved the outcomes for the Stage/s prior to that identified with their stage of schooling. Teachers will need to identify these students and to plan learning experiences that provide opportunities for the development of understanding of earlier concepts. In addition, there will be students who achieve the outcomes for their Stage before the end of their stage of schooling. These students will need learning experiences that develop understanding of concepts in the next Stage. In this way, students can move through the continuum at a faster rate.
For example, some students will achieve Stage 4 outcomes during Year 7, while the majority will achieve them by the end of Year 8. Other students might not develop the same understanding until Year 9 or later. Consequently, three specific endpoints and pathways (5.1, 5.2 and 5.3) have been identified for Stage 5. Other endpoints and pathways are also possible in Stage 5; for example, some students may achieve all the 5.2 outcomes and a selection of some of the 5.3 outcomes.

In order to meet students’ vocational and other learning needs beyond the compulsory years, a variety of mathematical learning experiences are required in Years 9 and 10. The arrangement of content in Stage 5 acknowledges the wide range of achievement of students in Mathematics as they enter the last two years of their compulsory years of schooling. Stage 5.1 content is designed to meet the needs of students who achieve Stage 4 outcomes during Year 9 or Year 10. Stage 5.2 content builds on and includes the content of Stage 5.1 and is designed for students who have achieved Stage 4 content generally by the end of Year 8 or early in Year 9. Stage 5.3 content includes the content for 5.1 and 5.2 and is designed for students who have achieved Stage 4 outcomes probably before the end of Year 8. Although the syllabus arranges the content in Stages, it is written with the flexibility to enable students to work at different Stages in different content areas. For example, students could be working on Stage 4 content for Number and Stage 3 content for Measurement.

When planning learning experiences for students in Years 9 and 10, teachers need to consider pathways that students plan to follow beyond Year 10. For students who intend to study the Stage 6 General Mathematics course, it is recommended that they experience at least some of the 5.2 content, particularly the Patterns and Algebra topics and Trigonometry, if not all of the content. For students who intend to study the Stage 6 Mathematics course, it is recommended that they experience the topics Real Numbers, Algebraic Techniques and Coordinate Geometry as well as at least some of Trigonometry and Deductive Geometry from 5.3 (identified by §), if not all of the content. For students who intend to study the Stage 6 Mathematics Extension 1 course, it is recommended that they experience the optional topics (identified by #) Curve Sketching and Polynomials, Functions and Logarithms, and Circle Geometry.

To achieve the outcomes for Stages 4 and 5, the use of a calculator that incorporates the features generally associated with ‘scientific’ calculators is mandatory. Graphics calculators include these features and it is important to be aware that graphics calculators (that conform to requirements notified by the Office of the Board of Studies) are permitted in the Office’s testing of Mathematics for the School Certificate. It is important, however, that students maintain and develop their mental arithmetic skills, rather than relying on their calculators for every calculation. 

1.3
Students with Special Education Needs

In the K–6 curriculum, students with special education needs are provided for in the following ways:

· through the inclusion of outcomes and content in syllabuses which provide for the full range of students

· through the development of additional advice and programming support for teachers to assist students to access the outcomes of the syllabus

· through the development of specific support documents for students with special education needs

· teachers and parents planning together to ensure that syllabus outcomes and content reflect the learning needs and priorities of students.

Students with special education needs build on their achievements in K–6 as they progress through their secondary study and undertake courses to meet the requirements for the School Certificate. 

It is necessary to continue focusing on the needs, interests and abilities of each student when planning a program for secondary schooling. The program will comprise the most appropriate combination of courses, outcomes and content available.

Life Skills

For most students with special education needs, the outcomes and content in sections 7 and 9 of this Syllabus will be appropriate but for a small percentage of these students, particularly those with an intellectual disability, it may be determined that these outcomes and content are not appropriate. For these students the Life Skills outcomes and content in section 10 and the Life Skills assessment advice below can provide the basis for developing a relevant and meaningful program.

Access to Life Skills outcomes and content in Years 7–10

A decision to allow a student to access the Mathematics Years 7–10 Life Skills outcomes and content should include parents/carers and be based on careful consideration of the student’s competencies and learning needs.

The decision should establish that the outcomes and content in sections 7 and 9 of this Syllabus are not appropriate to meet the needs of the student. Consideration should be given to whether modifications to programs and to teaching, including adjustments to learning activities and assessment, would enable the student to access the syllabus outcomes and content.

As part of the decision to allow a student to access the Mathematics Years 7–10 Life Skills outcomes and content, it is important to identify relevant settings, strategies and resource requirements that will assist the student in the learning process. Clear time frames and strategies for monitoring progress, relevant to the age of the student, need to be identified and collaborative plans should be made for future needs.

It is not necessary to seek permission of the Office of the Board of Studies for students to undertake the Mathematics Years 7–10 Life Skills outcomes and content, nor is it necessary to submit planning documentation. 

Life Skills Assessment

Each student undertaking a Mathematics Years 7–10 Life Skills course will have specified outcomes and content to be studied. The syllabus content listed for each outcome forms the basis of learning opportunities for students.

Assessment should provide opportunities for students to demonstrate achievement in relation to the outcomes and to generalise their knowledge, understanding and skills across a range of situations or environments including the school and the wider community. 

Students may demonstrate achievement in relation to Mathematics Years 7–10 Life Skills outcomes independently or with support. The type of support will vary according to the particular needs of the student and the requirements of the activity. Examples of support may include:

· the provision of extra time

· physical and/or verbal assistance from others

· the provision of technological aids.

2
Rationale for Mathematics in K–10

Mathematics is a reasoning and creative activity employing abstraction and generalisation to identify, describe and apply patterns and relationships. It is a significant part of the cultural heritage of many diverse societies. The symbolic nature of mathematics provides a powerful, precise and concise means of communication. Mathematics incorporates the processes of questioning, reflecting, reasoning and proof. It is a powerful tool for solving familiar and unfamiliar problems both within and beyond mathematics. As such, it is integral to scientific and technological advances in many fields of endeavour. In addition to its practical applications, the study of mathematics is a valuable pursuit in its own right, providing opportunities for originality, challenge and leisure.

The study of mathematics provides opportunities for students to learn to describe and apply patterns and relationships; reason, predict and solve problems; calculate accurately both mentally and in written form; estimate and measure; and interpret and communicate information presented in numerical, geometrical, graphical, statistical and algebraic forms. Mathematics in K–10 provides support for concurrent learning in other key learning areas and builds a sound foundation for further mathematics education.

Students will have the opportunity to develop an appreciation of mathematics and its applications in their everyday lives and in the worlds of science, technology, commerce, the arts and employment. The study of the subject enables students to develop a positive self-concept as learners of mathematics, obtain enjoyment from mathematics, and become self-motivated learners through inquiry and active participation in challenging and engaging experiences.

The ability to make informed decisions, and to interpret and apply mathematics in a variety of contexts, is an essential component of students’ preparation for life in the twenty-first century. To participate fully in society students need to develop the capacity to critically evaluate ideas and arguments that involve mathematical concepts or that are presented in mathematical form.

3
Place of the Mathematics Years 7–10 Syllabus in the K–12 Curriculum
3.1
Pathways of Learning

The Mathematics Years 7–10 Syllabus forms part of the continuum of mathematics learning from Kindergarten to Year 10. To ensure coherence and continuity, this syllabus was developed at the same time as the Mathematics K–6 Syllabus. The Stage 6 syllabuses were developed for students in Years 11 and 12 and therefore represent the mathematics learning for all students who study mathematics in those years.

The following diagram represents available pathways of learning in mathematics from Early Stage 1 to Stage 6. In this diagram, the Stages refer to the level of knowledge of mathematics learning rather than to the stages of schooling. In this way it is acknowledged that a student who is in Year 7, for example, may still be working towards Stage 3 outcomes, just as a student in Year 8, for example, may be working towards Stage 5 outcomes.

The Mathematics Life Skills outcomes and content are designed to provide a relevant and meaningful program of study for a small percentage of students with special education needs, for whom the Mathematics Years 7–10 Syllabus outcomes and content are not appropriate.

In order to cater for the full range of learners, three specific endpoints and pathways (5.1, 5.2 and 5.3) have been identified for Stage 5. The diagram shows the connection between these three levels. Stage 5.3 includes the knowledge and skills from Stage 5.2, and Stage 5.2 includes the knowledge and skills from Stage 5.1.























3.2
Cross-curriculum Content

The Board of Studies has developed cross-curriculum content that is to be included in the outcomes and content of syllabuses. The identified content will be incorporated appropriately in K–10 syllabuses. The cross-curriculum content addresses issues, perspectives and policies that will assist students to achieve the broad learning outcomes defined in the Board of Studies K–10 Curriculum Framework. The cross-curriculum content statements have been developed in accordance with the requirement of the K–10 Curriculum Framework that ‘syllabuses will include cross-curriculum content that is appropriate to teach in the key learning area or subject’.

The statements act as a mechanism to embed cross-curriculum content into all syllabuses for K–10. Knowledge, skills, understanding, values and attitudes derived from the cross-curriculum content areas will be included in Board syllabuses, while ensuring that subject integrity is maintained.

Information and Communication Technology (ICT) has been developed with the significant utilisation of mathematics, and a range of opportunities exists within the teaching and learning of mathematics to utilise ICT. For example, spreadsheets may contribute to activities related to tabulating and graphing data sets in both the Patterns and Algebra and Data strands. Graphics calculators can be used for many applications including exploring data sets and investigating curves. Dynamic geometry software packages can assist in illustrating and establishing the properties of geometric figures. Random number generators can facilitate simulation experiments in probability. Data loggers may be used in investigations related to graphing relationships.

Work, Employment and Enterprise content enables students to develop work-related knowledge, skills and understanding through their study of mathematics. It also provides opportunities for students to develop values and attitudes about work, employment and the workplace.

Specifically this occurs through student study of mathematics in work-related contexts, through selecting and applying appropriate mathematical techniques and problem-solving strategies, and in acquiring, processing, assessing and communicating information.
Numeracy is the ability to effectively use the mathematics required to meet the general demands of life at home and at work, and for participation in community and civic life. As a field of study, mathematics is developed and/or applied in situations that extend beyond the general demands of everyday life. 

Numeracy is a fundamental component of learning across all areas of the curriculum. The development and enhancement of students’ numeracy skills and understanding is the responsibility of teachers across different learning areas that make specific demands on student numeracy.

To be numerate is to use mathematical ideas effectively to make sense of the world. Numeracy involves drawing on knowledge of particular contexts and circumstances in deciding when to use mathematics, choosing the mathematics to use, and critically evaluating its use. Numeracy incorporates the disposition to use numerical, spatial, graphical, statistical and algebraic concepts and skills in a variety of contexts and involves the critical evaluation, interpretation, application and communication of mathematical information in a range of practical situations. 

The key role that teachers of mathematics play in the development of numeracy includes teaching students specific skills and providing them with opportunities to select, use, evaluate and communicate mathematical ideas in a range of situations. Students’ numeracy and underlying mathematical understanding will be enhanced through engagement with a variety of applications of mathematics to real-world situations and problems in other key learning areas.
Key Competencies are generic competencies essential for effective participation in existing and emerging learning for future education, work and life in general. The Mathematics Years 7–10 Syllabus provides a powerful context within which to develop general competencies considered essential for the continuing development of those effective thinking skills which are necessary for further education, work and everyday life. The knowledge, skills and understanding that underpin the key competencies are taught by making them explicit, designing learning tasks that provide opportunities to develop them, and identifying specific criteria for their assessment.
Key competencies are embedded in the Mathematics Years 7–10 Syllabus to enhance student learning. They are incorporated into the objectives, outcomes and content of the syllabus and/or are developed through classroom teaching. The key competencies are:

· collecting, analysing and organising information

· communicating ideas and information

· planning and organising activities

· working with others and in teams

· using mathematical ideas and techniques

· solving problems

· using technology.

This syllabus explicitly addresses knowledge and skills that provide students with opportunities to collect, analyse and organise information numerically and graphically. 

Mathematics contributes to the development of students’ abilities to communicate ideas and information by facilitating the development of skills in interpreting and representing information in numerical, algebraic, statistical and graphical forms. Students are encouraged to express mathematical concepts and processes using their own words as well as using mathematical terminology and notation.

Problem-solving tasks provide opportunities for students to develop the capacity to plan and organise activities. Planning and organising their own strategies for obtaining solutions to tasks involves the ability to set goals, establish priorities, implement a plan, select and manage resources and time, and monitor individual performance.

The experience of working with others and in teams can facilitate learning. Groupwork provides the opportunity for students to communicate mathematically with each other, to make conjectures, to cooperate and to persevere when solving problems and undertaking investigations. 

Throughout the syllabus, students are developing the key competencies using mathematical ideas and techniques and solving problems. Across the syllabus strands attention is drawn to opportunities for students to solve meaningful and challenging problems in both familiar and unfamiliar contexts, within mathematics, in other key learning areas, at work and in everyday situations. Problem solving can promote communication, critical reflection, creativity, analysis, organisation, experimentation, synthesis, generalisation, validation, perseverance, and systematic recording of information. In addition, teaching through problems that are relevant to students can encourage improved attitudes to mathematics and an appreciation of its importance to society.

In order to achieve the outcomes of this syllabus, students will need to learn about and use appropriate technologies to develop the key competency using technology. It is important for students to determine the purpose of a technology, when and how to apply the technology, and to evaluate the effectiveness of its application, or whether its use is inappropriate or even counterproductive. Computer software as well as scientific and graphics calculators can be used to facilitate teaching and learning. 
Literacy is the ability to communicate purposefully and appropriately with others, in and through a wide variety of contexts, modes and mediums. While English has a particular role in developing literacy, all curriculum areas, including mathematics, have a responsibility for the general literacy requirements of students, as well as for the literacy demands of their particular discipline.

Mathematics language is concise and precise. Students are taught mathematical vocabulary and the conventions for writing mathematics. Studies have shown that the causes of student errors on word problems may relate to the literacy components rather than the application of mathematical computations. Mathematics at times uses words from everyday language that have different meanings within a mathematical context. This can add to some students’ confusion. Clear explanations of these differences will assist students in the acquisition and use of mathematical terminology.

The growth of technology and information, including visual information, demands that students be critically, visually and technologically literate and can compose, acquire, process, and evaluate text in a wide variety of contexts. They need to understand the full scope of a text’s meaning, including the wide contextual factors that take meaning beyond a decoding process.
4
Aim

The aim of Mathematics in K–10 is to develop students’ mathematical thinking, understanding, competence and confidence in the application of mathematics, their creativity, enjoyment and appreciation of the subject, and their engagement in lifelong learning.

5
Objectives

Knowledge, Skills and Understanding 

Students will develop knowledge, skills and understanding:

· through inquiry, application of problem-solving strategies including the selection and use of appropriate technology, communication, reasoning and reflection 

· in mental and written computation and numerical reasoning 

· in patterning, generalisation and algebraic reasoning 

· in collecting, representing, analysing and evaluating information 

· in identifying and quantifying the attributes of shapes and objects and applying measurement strategies 

· in spatial visualisation and geometric reasoning. 

Values and Attitudes

Students will:

· appreciate mathematics as an essential and relevant part of life

· show interest and enjoyment in inquiry and the pursuit of mathematical knowledge, skills and understanding

· demonstrate confidence in applying mathematical knowledge, skills and understanding to everyday situations and the solution of everyday problems

· develop and demonstrate perseverance in undertaking mathematical challenges

· recognise that mathematics has been developed in many cultures in response to human needs.

6
Syllabus Structure
This syllabus contains essential and additional content. The essential content is presented as outcomes and content statements in six strands. The additional content consists of non-mandatory topics that teachers may use to further broaden and enrich students’ learning in mathematics. As well as the essential and additional content, particular cross-curriculum areas are incorporated into the content of the syllabus as described on pages 9–10.

Essential Content

The essential content for Mathematics in K–10 is structured using one process strand

· Working Mathematically 

and five content strands

· Number

· Patterns and Algebra 

· Data

· Measurement

· Space and Geometry.

These strands contain the knowledge, skills and understanding for the study of mathematics in the compulsory years of schooling. 

Each strand is linked to an objective.

	Strand
	Objective

	Working Mathematically
	Students will develop knowledge, skills and understanding through inquiry, application of problem-solving strategies including the selection and use of appropriate technology, communication, reasoning and reflection.

	Number
	Students will develop knowledge, skills and understanding in mental and written computation and numerical reasoning.

	Patterns and Algebra
	Students will develop knowledge, skills and understanding in patterning, generalisation and algebraic reasoning.

	Data
	Students will develop knowledge, skills and understanding in collecting, representing, analysing and evaluating information.

	Measurement
	Students will develop knowledge, skills and understanding in identifying and quantifying the attributes of shapes and objects and applying measurement strategies.

	Space and Geometry
	Students will develop knowledge, skills and understanding in spatial visualisation and geometric reasoning.


Strands are used as organisers of mathematical outcomes and content to assist teachers with planning, programming, assessment and reporting. From Early Stage 1 to Stage 3, the five content strands are organised into substrands, and in Stage 4 the strands are organised into topics. The following table summarises the organisational structure for Mathematics from Early Stage 1 to Stage 5.3. The substrands for Early Stage 1 to Stage 3 are the same and have been included as one column. 

Some topics in the table have been identified with one of two symbols (§ and #). This has been done to assist teachers when planning learning experiences for students in Years 9 and 10 in relation to the pathways that they plan to follow beyond Year 10. For students who intend to study the Stage 6 General Mathematics course, it is recommended that they experience at least some of the 5.2 content, particularly the Patterns and Algebra topics and Trigonometry, if not all of the content. For students who intend to study the Stage 6 Mathematics course, it is recommended that they experience the topics Real Numbers, Algebraic Techniques and Coordinate Geometry as well as at least some of Trigonometry and Deductive Geometry from 5.3 (identified by §), if not all of the content. For students who intend to study the Stage 6 Mathematics Extension 1 course, it is recommended that they experience the optional topics (identified by #) Curve Sketching and Polynomials, Functions and Logarithms, and Circle Geometry.
	
	
	
	
	Stage 5.3
	

	
	
	
	Stage 5.2
	

	Strand
	Early Stage 1 to Stage 3
	Stage 4
	Stage 5.1
	
	

	Working Mathematically


	Five Interrelated Processes

Questioning

Applying Strategies

Communicating

Reasoning

Reflecting

	Number
	Whole Numbers

Addition and Subtraction

Multiplication and Division

Fractions and Decimals

Chance
	Operations with Whole Numbers

Integers

Fractions, Decimals and Percentages

Probability
	Rational Numbers

Consumer Arithmetic

Probability
	Rational Numbers

Consumer Arithmetic


	§ Real Numbers

Probability

	Patterns and Algebra
	Patterns and Algebra
	Number Patterns

Algebraic Techniques

Linear Relationships
	Algebraic Techniques

Coordinate Geometry


	Algebraic Techniques

Coordinate Geometry

Graphs of Physical Phenomena


	§ Algebraic Techniques

§ Coordinate Geometry

Graphs of Physical Phenomena

# Curve Sketching and Polynomials

# Functions and Logarithms

	Data
	Data
	Data
Representation

Data Analysis and Evaluation
	Data
Representation and Analysis
	Data Analysis and Evaluation
	

	Measurement
	Length

Area

Volume and Capacity

Mass

Time
	Perimeter and Area

Surface Area and Volume

Time
	Perimeter and Area

Trigonometry
	Perimeter and Area

Surface Area and Volume

Trigonometry


	Surface Area and Volume

§ Trigonometry

	Space and Geometry
	Three-dimensional Space

Two-dimensional Space

Position
	Properties of Solids

Angles

Properties of Geometrical Figures
	
	Properties of Geometrical Figures


	§ Deductive Geometry

# Circle Geometry


(# optional topics as further preparation for the Mathematics Extension courses in Stage 6)

(§ recommended topics for students who are following the 5.2 pathway but intend to study the Stage 6 Mathematics course)

Additional Content

In addition to the content covered by the outcomes listed in each of the strands, teachers may wish to include in their teaching and learning programs other material in order to broaden and deepen students’ knowledge, skills and understanding, to meet students’ interests, or to stimulate student interest in other areas of mathematics. 

The following list contains possible topics for inclusion as Additional Content in teaching and learning programs. This additional content is not essential, nor is it required as prerequisite knowledge for other topics in the K–12 Mathematics curriculum. The list is not exhaustive.
Number

Exploration of numbers such as perfect and amicable numbers

Set theory

Venn diagrams

Number bases other than 10

Calculating methods and devices eg abacus, Napier’s Bones

Construction of magic squares

Cube root formula

Algorithm for finding square roots

Logic puzzles

Number theory

Matrices and vectors

Patterns and Algebra

Linear programming

Finite differences

Three-dimensional coordinate geometry

Polar coordinates

Data

The normal distribution

Measurement

Heron’s formula for the area of a triangle

Non-metric units of measurement

Surveying 

Navigation – latitude and longitude

Space and Geometry

Codes

Knots

Further tessellations (including semi-regular tessellations)

Networks

Topology

Planes of symmetry of solids

Semi-regular polyhedra; truncated, snub-nosed and stellated solids 

Construction of inscribed, circumscribed and escribed circles for a triangle

Construction, using ruler and compasses, of angles of 15º, 30º, 45º, 60º, 90º, 105º

Fractals

Golden section

Golden mean construction

Indicative Hours

In accordance with the requirements of the K–10 Curriculum Framework, this syllabus has been designed so that students would typically achieve the standards described in 400 hours. These indicative hours will provide the basis for timetabling and programming decisions. Some students may achieve a particular standard in fewer hours while others may require additional time to achieve the standard. Students entering Year 7 who have not achieved Stage 3 outcomes may need additional time.
KEY


 Usual pathway





Other available


 pathway





Mathematics


Life Skills





Mathematics


Early Stage 1 to Stage 3





Mathematics


Stage 4





Community, other education and learning, and workplace pathways





Mathematics


Stage 5.1














Mathematics


Stage 5.2


























Mathematics


Stage 5.3





Mathematics





Mathematics Extension 1





Mathematics


Extension 2


Stage 6





Mathematics





Mathematics Extension 1


Stage 6





Mathematics


Stage 6





Mathematics


Life Skills


Stage 6





General Mathematics


Stage 6








1

